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ONE CHILD’S STRUGGLE IN THE PREPARATION 
FOR LIFE 

By ANNA GILLINCHAM, Ethical Culture School, New York 

The grade system takes no account of different mental 
tendencies. Forcing all types of mind to conform to a grad- 
ing which suits the average ability in each branch, we are 
puzzled and indignant because the boy who loves history and 
literature but hates the incomprehensible maze of arithmetic 
grows surly and careless when repeatedly held back from 
possible success on account of his standing in a subject where 
failure is inevitable. 

Once a year we confront certain children who have made 
good effort and have gained much but not enough to meet our 
measuring standard, and we say to them that because they 
have not accomplished more it is as though they had done 
nothing, they must go back to where they were a year ago and 
start again. 

The child who falls below the average, demands our most 
patient and earnest study. Is he handicapped by sense de- 
fects? Does he have an unusual type of mind not touched 
by ordinary means but alive with interest upon some out 
of school topic? Has late entrance into school forced an 
association with younger children whose less mature attitude 
is a constant annoyance? Has an ignorant blunder on the 
part of some teacher left a mental confusion through which 
clear ideas cannot struggle ? Has especial sensitiveness or  
shyness caused the child to be unduly dominated by the per- 
sonality of some one in authority? Has he had to deal with 
especially cramping conditions at home or at school ? 

Unceasing must be our effort to penetrate into the dark- 
ness of the unawakened mind and to search for the spring 
which may cause illumination. Training, as Mrs. Booth said 
of “ saving,’’ cannot be turned off by machinery. “ It must 
be done by hand.” 

It is with the hope that some other teacher may be inspired 
with greater interest in making such efforts that the follow- 
ing record of one case is given. 

The 
child, eight years and nine months old, was in the second 
grade and was a source of great anxiety to both parents 

In February, 1912, I began to tutor H- D-. 
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and teachers. Her  class teacher felt confident that she was 
not defective, that she “could if she only would,” but said 
that she was doing no good herself and, lacking self-control 
and concentration, proved a constant annoyance to the class. 
Severe discipline rendered her less obtrusive but called forth 
no desirable self-expression. 

She could not read a sentence without blundering and mis- 
calling words, and could not be depended upon to spell even 
the simplest word, although not infrequently she succeeded 
even with difficult ones. She could not write a page the 
meaning of which her teachers could decipher. 

It was evident that she received too much help in any 
home assignment, this being due to the inability of an un- 
skilled governess to hold her to her work at  all without her- 
self doing too large a share. 

H- showed a lively interest in general class topics, the 
study of primitive life, nature study, and the like, but she 
could not make an intelligent recitation because she spoke 
so rapidly and indistinctly and interrupted her own thought 
with irrelevant remarks. 

The home is one of considerable wealth and good taste. 
Books by standard authors fill the cases. The family have 
lived much abroad. All speak French fluently and English 
with French rapidity. H- had a French governess from 
her third to  her eighth year and has since had a German 
governess who speaks English haltingly. 

After a serious illness H- was delicate for some time 
and had to be guarded from over-exertion. Habits thus 
formed were hard for the family to break after the need had 
passed. There lingered indulgence on the one hand, and on 
the other a helplessness almost prohibitive of independent 
thought o r  effort. Great advance has been made in this re- 
spect. She not only attends to most of her personal needs 
but shows gratifying ability to carry small responsibilities im- 
posed upon her. 

Excessive carelessness and lack of concentration were the 
mother’s complaints. “ W e  drill her on a certain word until 
she knows it perfectly and then she writes it all wrong. She 
is so careless. I do hope you can teach her concentration.” 

At last I was left alone with my problem, embodied in a 
blithe, talkative, well-developed little girl, with pretty man- 
ners and sweet seriousness not sustained for many consecutive 
minutes. 

As her mother said, she was capable of knowing a thing 
many times and then missing it. She had the distressing 
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D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

or
th

 C
ar

ol
in

a]
 a

t 1
4:

16
 1

2 
N

ov
em

be
r 

20
14

 



CHILD’S STRUGGLE IN PREPARATION FOR LIFE 345 

fumbling habit, started with the wrong letter or  too far in 
or  up or down, and then scratched out untidily. None of 
her work was clear cut and exact, even in error. One paper 
had certain mistakes. The next corrected these but devel- 
oped others. A third returned to some of the first and added 
new ones. Words of criticism had little weight. Obedience 
to details had never held a high place in her life, and so nearly 
all that she did was wrong that special points did not stand 
out in her consciousness. 

Often she was very irritating if one regarded immediate 
issues. 

“ Spell robin.” 
“ r-a-p ” 
“ No, rob-in.” 
“ i-n ” 
“ No, no, rob-in.” 
“ i-n, r-i-n R r  - x What’s ‘x for?  Is it any good? What 

are those little spots on the paper? Why must I spell robin? 
What is spelling good for?  Oh, listen, I was in the park 
and- 

I saw at once that the only possibility of success lay in 
my so analysing the situation as to work on its separate ele- 
ments and help the child to see a few of her difficulties singly 
and face them definitely. She was completely overwhelmed 
by the complexity of what was to others a simple requirement. 
Foredoomed to failure, even her sincere efforts won her no 
encouragement through which she might advance to sustained 
endeavor. Often knowing that she had “tried hard,” she 
was pronounced “ careless ” and saw ill-concealed irritation 
on the faces of those about her. 

“ What is carelessness of this sort? ” I asked myself. I 
had recently taught a mature woman of good manual dex- 
terity to knit. She mastered the conditions in about two 
minutes. She enjoyed the work and was eager to make a 
jacket for her baby niece. Yet she dropped stitches, added 
new stitches, and had to ravel out her first two day’s work. 
The mistakes were all “ careless ” because she knew better. 
None of the motions having become reflex, she must give 
her direct attention simultaneously to eight fingers, two 
thumbs, two needles, and the yarn, and one or  more was 
neglected. 

“ First then ” thought I, “ to treat such carelessness as a 
moral issue and blame and discourage the child because of 
it is a grievous wrong. I must be far more than patient with 
her and show her how to be far  more than patient with 
herself .” 

9 ,  
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For the patience so highly extolled in mothers and teachers 
I seldom feel enthusiasm. The very word implies resistance 
to the temptation to be vexed, and I have always observed 
the tendency of nerves thus strained to snap at  important 
crises. Buoyant determination was more to our purpose. 
We must both, H- and I, be so engrossed, she in the slow 
but conscious mastery of her powers, and I in my scientific 
study and loving motive, that irritation would be impossible. 

The Binet tests showed a mind above the physical age, but 
it was struggling with strange handicaps. I began to feel 
my way along the paths described below. Naturally no one 
element was worked out separately. Each day contributed 
to my discoveries in all, and these in turn threw light upon 
other fields. But I shall mention them singly as the simpleit 
way to describe a complex situation. 

H-’s glasses were said to be very weak and their 
regular use unessential. Brief observation of work with and 
without them convinced me that they were of appreciable 
assistance. I requested her to wear them during my lessons 
and to take them to school As the weeks passed, however, 
I became assured that the glasses were not fully corrective. 
In May H- -was taken to an oculist and her glasses radi- 
cally altered. She now wears them continuously. Her work 
is gradually improving, but there has been nothing sufficiently 
decided to make one feel that the glasses were a determining 
or  even an important factor. 

It is especially important that her eyes should transmit cor- 
rect messages, since she evidently forms visual images of a 
certain kind very readily. She is constantly discovering fish, 
birds, heads, and other forms, in clouds, blots of ink, torn 
edges of paper and elsewhere. 

11. Left-handedness. For some time I rated this feature 
as of first importance. Perhaps I placed it too high. This is 
a subject upon which I especially desire information. 

H- has always displayed the most marked left-handed- 
ness, a characteristic inherited from her father. I t  was with 
great difficulty that she learned to tell time, turn a knob, 
without trial, o r  form any concepts involving a right-ward 
impulse. She had been taught to use her right hand in writ- 
ing and therefore it was rather a mental one-sidedness which 
I first discovered. When it seemed hopeless to get her to 
write words I had her take anagrams. After brief study, 
perhaps two minutes, she could accurately and rapidly ar- 
range the letters to make four words, e. g., weave, basket, 
rug, carpet, but she began with the last letter and built back- 
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CHILD’S STRUGGLE I N  PREPARATION FOR LIFE 347 

wards, sometimes at the last of a syllable and worked both 
ways. Not only did she fail repeatedly if asked to write 
these same words, but I found that she was silently repro- 
ducing the word as it appeared with no transition to sound 
in her mind. She did not know the words which she was 
making, denied that she had just learned to spell weave, de- 
clared that the second word peant  the first meal of the day, 
and the like. In attempting to write she frequently began 
with the right letter and mixed the others, e. g., c-p-t-a-r-e 
for carpet. A few times she began with the wrong letter and 
when I said distinctly ‘( ( car-pet,’ what is the first letter? ’’ 
she would reply with puzzled impatience, “ I was going to 
put c at the first end, but I haven’t got there yet.” 

I spent a morning with her class at school. They were 
cutting Easter bunnies from tinted paper, the pattern being 
pinned up in front of them. All in the part of the room near 
me turned theirs in the same direction as the model. H- 
reversed hers. The teacher assured me that she was not 
regular in such exercises and that the circumstance was 
merely one of her erratic chances, furthermore that it is not 
unusual for right-handed children to do this. I thought her 
doing it at all somewhat significant, but I do not know. 
Usually when I had her represent diagrammatically an absent 
scene or  picture, she reversed the relative positions of the 
objects. 

Since left-handedness is known to indicate a difference in 
location of specialized brain centers, I am inclined to feel it 
wrong to force the right hand to perform the activities which 
are natural to the left. The objection seemed particularly 
strong in a case so pronounced as that under consideration. 
To gain information on this point I consulted the psychology 
departments of three universities. The letters were far  from 
conclusive. The gist of their opinions may be gathered from 
the following quotations. 

“ I find your case a very troublesome one. Your description shows 
a decidedly abnormal case. The specific symptoms relating to left- 
handedness and inversion of right and left are very puzzling, and 
certainly suggest some peculiar lack of coordination between hand 
and brain. Whether these symptoms are primary or the resultant 
of some other defects is hard to make out. I do not think that the 
question of changing back to the left hand represents the whole issue. 
In general it appears best to let such children follow the natural bent 
in order to gain the maximum efficiency, and with this once estab- 
lished it is easier to suggest conformity. I do not think the securing 
of right-handed skill in this case worth the effort it would entail. 
In other words I do not think that the account a t  present indicates 
the nature of the difficulty.” 
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348 CHILD’S STRUGGLE I N  PREPARATION FOR LIFE 

‘‘- is of the opinion that your little pupil’s difficulty in distin- 
guishing right from left, in telling time, etc., has nothing to do with 
the fact that she is left-handed, but is merely indicative of a state 
of mental confusion which is likely to clear up under persistent train- 
ing as she learns to give attention to her work. H e  thinks there is 
no reason why she should not be taught to write with her left hand, 
if this hand has the better co-ordination.” 

“ I  do not know of any useful literature on left-handedness and 
right-handedness, but I am sure that your little girl had better be 
allowed to use her left hand in future, and that i t  was a mistake to 
have her use the right in the past. Do not let her get worried or 
disturbed in your efforts to counteract the spoiling she has so f a r  
received. If her general intelligence is good I would not be disturbed 
about right and left confusions.” 

H- always begged to draw with her left hand and was 
allowed to do so at school, but when I told her that she 
might write in the same way if she wished, the little person 
herself disapproved. “ I t  was so hard to learn to use my 
right hand. It 
might break the habit.” 

Very recently I have been told by Dr. Wallin of Pittsburg 
University that there is some reason to believe that the forc- 
ing of a left-handed child to use his right hand induces speech 
defects. It is his opinion, however, that when the right hand 
has been used for some time with the consequent training of 
brain centers, the confusion would be enhanced by changing 
to the left. 

H- liked arithmetic better than any other subject and 
in oral work she was sensible and fairly accurate. Her written 
work was poor because she (‘ carried ” in the wrong direction 
and reversed the tens and units figures, e. g., 81 for 18. 
Looking very rueful she would say, “ But the 8 does really 
come first.” I helped her to overcome this by remembering 
that in all the teens the I stood next to the window. 

Gradually the most obvious evidences of the reversed field 
were eliminated. I insisted that words made with anagrams 
should be built up letter by letter from the left-hand end, and 
in all our work I tried never to disregard a false statement 
of position. 

111. Hearing, auditory images, detection of tones. By 
the watch test or response to whispers and low tones, 
I have detected no deafness in H-, whose hearing is sup- 
posed to be normal, yet she is extremely “tone deaf.” A 
skillful music teacher has worked with her for months to 
get her to distinguish notes on the piano. She has no sense 
of rhythm, cannot carry a tune, and a year ago rhymes meant 

I think it’s a pity to lose all that trouble. 
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CHILD’S STRUGGLE IN PREPARATION FOR LIFE 349 

so little to her that she could not tell where the lines of poetry 
ended. In this she has greatly improved. 

When this inability to recognize sounds first became evi- 
dent to me I thought that she confused similar letters, e. g., 
m and n, 1 and r, b r i n d  for blind, and the vowel sounds. 
But it soon developed that she had great difficulty in distin- 
guishing between letters so unrelated as k and t, m and nd, 
th and wh. Being told to remember “ there”  she would, 
after a few minutes’ interval repeat “ where” or  ” when.” 
Asked to select from a group of words, e. g., ring, found, 
grow, and think, the words rhyming with flow and ground, 
her chances of success or failure were about equal. 

“ Do ‘ and ’ and ‘ bound ’ rhyme? Why not? They both 
end in nd.” 

Next day, “ ‘ Plow ’ and ‘ ground ’ rhyme, don’t they? ’’ 
Then wearily “ I don’t seem very strong on rhymes.” 

She suggested that I drill her on her phonetic cards to 
which she had been led to attach great importance. This was 
at the time when I felt that some lack of control of the vocal 
organs caused her to be unable to make certain sounds. How- 
ever, the sounds of all the letters and combinations th, ck, ing, 
ch, etc., clicked off as rapidly as I could manipulate the cards. 
There was no speech defect in the ordinary sense. It seemed 
to me that this exercise had failed in the beginning to form 
associations in her mind with practical applications, just as 
tables or other forms may be memorized as isolated facts. It 
is recognized, not only that such knowledge does not function, 
but that it is far  more difficult to form the associations later 
than it would have been before drill made the response so 
automatic. 

This seemed to me to explain in part the fact that diffi- 
cult words were often recognized in reading when easy ones 
were miscalled. Their peculiarity made an appeal to her 
consciousness which the mere combinations of phonetic ele- 
ments did not make. 

Sometimes, but not regularly, she could be made to sound 
the elements of a phonetic word, but she frequently made the 
most ludicrously distorted faces in her efforts to combine 
the sounds into a word. Gr-ow and gr-ew, for example, 
afforded us weeks of practice and are not yet mastered with 
certainty. 

When through imitation she could be induced to place her 
lips and tongue correctly for the desired sound she promptly 
named the right letter. 

It was weeks before I fully realized to what an extent she 
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had conceived false images of common words. I have won- 
dered whether the foreign languages which she has heard 
and spoken rapidly and indistinctly had any bearing on 
the situation. She was surprised, annoyed, indifferent, and 
finally ashamed and vitally interested at the discovery that 
she ‘‘ did not even know how to talk.” She had “ A hansen 
book of Robberloo Steefuse’s pomes.” “ Her  grammother ” 
lived with the family. An “ obolust ” fitted her glasses. She 
played with “ Effel.” She had six “ zampols zakly ” right. 
They went to the “ drubburst” for soda water. Sentences 
begin with “ captofal ” letters. I t  is only very recently that 
she can detect a difference between singulars and plurals. 

It is evident from examining the above list that she was 
not unable to  say the th or v o r  f or  t. She simply did not 
hear those sounds in those particular words. I t  seems scarcely 
reasonable to associate this peculiarity in speech with the 
treatment given her left-handedness, since the misconception 
of words manifested itself before she was taught to write. 

In this field has lain my most definite and persistent work, 
and it has not been altogether without results. I made a 
type-written list of the words which she mutilated in her 
conversation. This we practiced daily. Each day I took the 
school assigned spelling lesson and made her spell all the 
phonetic words without study. This has given her a great 
sense of power. I taught her to watch my lips and herself 
to pronounce each word very clearly. When she was given 
the remainder of the words to study she knew that there was 
some important point for her to notice in each, thus asso- 
ciating the study of spelling with close observation of details, 
an idea hard to attain when “ phonetic ” and “ hard ” words 
are given together. Anagrams have been of great assistance. 
When she wrote I had her pronounce each letter aloud as 
she made it, so as to insure all possible impressions. I never 
allow her to copy a word several times for study without 
thus repeating the letters aloud. 

W e  played games of observation to see how niany words 
she could see in ten seconds, how many tall letters were in 
a given set, how many loops and the like. I have avoided 
letting her look at the paper with mistakes on it, but instead 
have written correctly the words on which she failed and 
have given her my copy to study. 

Absolute failure is not unusual. After she has heard and 
said and studied “ fruit ” with all the methods I can devise 
for producing distinct visual, auditory, and muscular images, 
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CHILD’S STRUGGLE IN PREPARATION FOR LIFE 351 

she suddenly writes it “ f-1-u-i-t,” and asked to say the word 
replies I‘ floot.” 

Despite her poor manual control which results in the poor 
form of some letters, H- seems to me to have the making 
of a good writer. She prides herself upon holding her pencil 
very loose!y and making nice large letters with round sweeps. 
Her false strokes and much scratching out made her papers 
untidy for a long time, but this was rather because of the 
uncertainty of what she was to write than a defect in pen- 
manship. Recently she has acquired pride in her “nice, 
clean words,” which look as “decided and smooth as if a 
teacher had made them.” 

Dictation exercises given for the purpose of teaching cor- 
rect form in the written page she disliked so much that their 
execution was perfunctory and practically valueless. She 
wanted to be saying real things, yet the difficulties were so 
great that she could not make us know what her smears and 
false strokes meant. 

One day her teacher gave me the following “ composition ” 
which H- had written at school. I showed it to her say- 
ing that we could make nothing of it, and refusing to allow 
her to explain. She was to make it intelligible by writing. 
I was to sit behind her and not see the paper till it was fin- 
ished, but would write any word for her to copy. Such 
words were to be underscored to indicate their not being 
hers. The second trial shows the result. The checked words 
she spelled herself with assistance, i. e., by having me speak 
them very distinctly but not say any letter. 

I then wrote the sentences at  her dictation and after study- 
ing my paper she produced the ‘‘ third trial.” 

FIF~ST TRIAL 

Y 
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SECOND TRIAL 
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CHILD’S STRUGGLE IN PREPARATION FOR LIFE 353 

Since that time we have executed many compositions, to 
her increasing delight. There is never a dearth of topics 
or subject matter; for her mind is ever alert and little escapes 
her quick eyes. 

In  response to her desire to give to her writings a distin- 
guished appearance she even gave heed to margins and head- 
ings, and she now takes dictation lessons in the spirit in which 
they were planned, as formal training to help her when she 
needs to have her mind free for subject matter. Not content 
with humdrum sentences she tries picturesque expressions. 

“The  Indian must needs.” 
“ But you don’t talk that way.” 
“ I  know, but let me write it. I love to. It sounds so 

quaint.” “ Will you show me how to put in the little marks 
to show that he is talking? ” “ Can’t I plalzcherate it! to show 
that he was glad?” 

Hard words are copied in silence so as not to interrupt 
the thought. Her accurate copying has been a source of 
interest to me. Increasingly she attempts words herself, or  
turning gravely watches my lips in silence. “Will you say 
‘ leaf ’ for me? I don’t know whether to make 1 or  f first.” 
“ Is it m or n in farmer?” 

It is a curious fact that while my efforts served to push 
her past the barriers where she seemed hopelessly lodged and 
to give her power to advance, they did little towards removing 
the specific stumbling blocks associated with past confusion. 
She seldom reads “ where ” without first calling it “ there ” 
and in any spelling lesson the words missed are usually those 
on which I drilled her ineffectually nearly a year ago. Writ- 
ten spelling still lags far behind oral. 

We think of the reversed field as largely overcome, yet oc- 
casionally she fails to tell time because she feels the hands 
as moving backward, adds the hundreds column first, writes 
“ 04 ” for “ 40,” or calls “ ashes ” “ sashes,” i. e., starts with 
the sound of the letter at the end. 

In  the beginning I was amused at being asked to teach 
concentration.” As the weeks passed H- and I were 

so busy that I finally awoke with the startled consciousness 
that I was not planning for this point at all. Concentration 
is not an end, but only the evidence of an absorbing interest 
aided by effective habits of study. 

“No, 
never mind that now. Put  on your glasses. You have rubbed 
them enough. Ready, spell robin, now sparrow; don’t look 
out the window, now nest.” But from the first we had a 
great deal of fun, for I strove to invest each act of drudgery 

I <  

From the first we attended rigorously to business. 
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with all possible interest. We  must all learn to will to do  
unpleasant things, but I doubt our being greatly helped to do 
them by our own will through being forced to do them against 
our will. 

Two daily record charts which H- herself marked with 
red ink on coordinate paper afforded great delight and a tangi- 
ble means of measuring progress in certain lines. One showed 
the number of words correctly pronounced in one minute 
from the typewritten list already explained. The second chart 
set forth in glowing colors the number of examples like the 
following, added correctly in five minutes : 

42 52 35 42 93 
68 74 62 62 

68 36 95 27 

CHILD’S STRUGGLE IN PREPARATION FOR LIFE 

36 67 
45 84 65 

35 72 - 85 - - - - - 

Beyond a brief introductory word of advice nothing was 
said to repress talk during these time tests. But such inter- 
ruptions obviously hindered in breaking records and soon 
ceased. That was a proud day for  us when H-’s father 
entered the room and after a glance at my warning finger 
retired in puzzled silence to a window while the little girl 
added on intently, and exceeded her past record too. 

“ I didn’t just not talk,” she said eagerly, “ I thought, ‘ I 
must add, I must add,’ and I did more than ever before.” 

Life cannot be all play, however. Stern drudgery comes 
to all of us. There were days such as the one on which I 
said, “ I have told you again and again to be careful about 
your s’s, and you are not trying at all. Now make a whole 
line of s’s.” 

“ W h  y ?  ” 
I‘ Because I say so and right away, 
I ‘  Whv? ” 

Now another.” 

“ Because you waste time saying, ‘ Why ? ’ and don’t make 
them well. Now another.” 

Nor would children have a world all play and caprice if 
they could. We  wrong the little men and women in the chil- 
dren when we assume that they must be forever amused, and 
we are often humbled at the discovery of what earnest little 
men and women they are. I was especially impressed with 
how much keener interest H- showed when she saw the 
inner purpose of a task than when the fun was merely that 
of a devised game. 

One phrase in a letter quoted above was often in my mind, 
“DO not let her get worried or  disturbed-” and I strove 
to shield her from the overwhelming sense of failure which 
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CHILD’S STRUGGLE IN PREPARATION FOR LIFE 355 

may easily come to hang like shackles about such a child, 
and to point her to the light ahead, “ You failed to-day, but 
to-morrow you will do it.” 

This was far from easy, as she was by no means in the 
pathetic stage of discouragement. Constant reiteration of her 
faults was already bearing its most dangerous fruit in making 
her defiant or  self-assertive. She was intoxicated by the most 
moderate praise and ceased from all endeavor in order to bask 
in the unwonted sunshine. To keep her courage high through 
daily failure and yet not develop overweening conceit and 
passive satisfaction in petty achievement taxed my resources 
to their utmost. 

I worked for intelligent cooperation. The purpose in much 
that I did was so far beyond her that she did not even won- 
der. But whenever possible I tried not merely to let her see 
my immediate end but to enable her to catch a glimpse of 
the ultimate issue. For a long time we had been working 
on clear pronunciation. I constantly trippped up her con- 
versation, often greatly annoying her. One day she was 
repeating the word after me with almost sullen indifference. 

No, no, H-,” I said, “you mustn’t think it does not 
matter when I try to make you speak correctly. If I can 
teach you how to talk you will almost know how to spell. 
For instance, spell this word we were just saying-violet.” 

“ It is too hard. I never studied it.” 
“ I know, but spell it.” 
“ v-i----o” a deep gulp and duck of the head, “ 1-e-t.” 
“ Now spell capital.” 
“ Can I spell that? ” 
“ Certainly.” 
(<  c-a-p-i-t-1-e, tal, tal, no, t-a-1.” 
“ That is correct.” 
“ Oh! ” she cried with face all aglow, “ I’m learning to 

spell, I’m learning to spell.” 
Next day when I corrected her on the pronunciation of her 

little friend’s name she laughed gaily as she answered, 
“ Ethel.” Then roguishly patting my arm to keep me quiet 
she continued, “And an oc-u-list fitted my glasses, and I begin 
with cap-i-tal letters, and I went to the druggist,” etc., etc. 
A moment later, “ Could I spell all those words? ” 

61 

“ Probably not.” 
“DO you think I could spell half? I’m learning to spell 

pretty fast.” 
This was very different from her former flippant conceit. 

It was a piece of self-knowledge and realization that among 
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356 CHILD’S STRUGGLE IN PREPARATION FOR LIFE 

the many faults she was consciously attacking and overcoming 
certain ones. 

After a summer of play and desultory study with a gov- 
erness, H- returned to  school in good health and with the 
desire to do her work well, but with much of her former 
roving attention. The slightest sound diverted her. 

It was impossible to promote H- to do the regular Third 
Grade work, yet she was too old and sensible to make a repe- 
tition of Second Grade desirable. 

By a special arrangement she was received into the Fourth 
Grade of our Open Air Department with the understanding 
that she should be helped to advance according to her own 
needs in each subject. 

Easily keeping pace with the Fourth Grade children in 
geography, history, and literature, when the text was read 
to  her, for several months she had all her reading and spell- 
ing alone. During the year she has covered Third Grade 
arithmetic, except that her poor form makes written exam- 
ples very hard to attain. Her  in- 
attention was speedily overcome to a very marked degree. I t  
frequently happened that recess was the only time in which 
her special reading lessons could be arranged, but the little 
girl never uttered a word of complaint when led away. 
“ Here I am, Miss ~ ,” called her cheery little voice as 
she caught sight of the teacher with her book. She read 
steadily within sight of her playing companions. Teachers 
and pupils united to drill her on her Tables and I have more 
than once had to interfere when all her play time was pre- 
empted to finish an unreasonably long task assigned by an 
older child. Not only did she never complain but reported 
tEe fact if she was too long neglected. “ I will get backward 
if no one asks me anything,” she said. 

By the first of February she was reading well in second 
readers, frequently miscalling words but generally able to 
correct herself, her running comments meanwhile leaving no 
doubt of her thorough understanding. 

About the middle of February she was started in a third 
reader. But at  that time the Fourth Grade began “Viking 
Tales.” H- was entranced by the story, annoyed when a 
child read haltingly or  did not give the meaning, and more 
and more strove to  follow the story on the page before her. 
One day, with a sudden inspiration, she begged to  be allowed 
to read, and with a sudden inspiration the teacher consented. 
The  performance was not a perfect success but it was far  
from proving a failure. At the end of the lesson she was 
ready with a new request, if she took the book home and 

Her  reasoning is good. 
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CHILD’S STRUGGLE IN PREPARATION FOR LIFE 357 

prepared what was sight reading to the others, would she be 
permitted to read with the class? The battle was won that 
day as far  as reading was concerned, for  she has read with 
the Fourth Grade ever since, soon at  sight with the more 
advanced section. 

In April I found her in the back of the room, reading softly 
to a child who was unable to use her eyes that day, and 
stopping to explain, “ May be if S- could use her eyes she 
could read better than I could, but she doesn’t know what it 
means, so what’s the use? I just splain it to her.” 

The difficulty which seems to me now the most baffling is 
the child‘s inability to receive, retain, and reproduce distinct 
words. I cannot understand how she can have so clear an 
appreciation of what occurs around her when the language 
which is the vehicle for most of our expression buzzes about 
her so inarticulately as it seems to do. There is seldom a 
day when she does not ask me the meaning of some impos- 
sible word which she has understood to be said in a recita- 
tion or conversation, often combining two or more words, 
e- .g., watell for “ wait till.” Ideas seem the essentials but 
I t  IS difficult to advance satisfactorily without some terminol- 
ogy. I am pleased with her multiplication and division, but 
I could not help being distressed at  the discovery a few days 
ago that despite my efforts to speak very clearly she is talking 
of ‘(mulipation” and ‘(vision.” It is out of the question 
to spend weeks of drill on every new word. 

With obviously clear understanding, expressive gestures 
and excellent illustrations, she cannot relate the simplest 
incident without slurring her words till they are barely intel- 
ligible and frequently asking for help with names or big 
words. “ And then 111-, what was the little Japanese girl’s 
name? ” ‘( The water comes rushing through- what do 
they call a ’specially big, deep valley ? ” I entered the room 
recently when the class was trying to trace the course of the 
Delaware river. Her  finger followed the crooked black line 
readily enough but at the same time she was making inef- 
fectual efforts to explain an experience of her own during 
the summer. Knowing that I knew the facts she hailed me 
to her assistance. “ Where was I on that trip last summer? 
Something about Delever ? ” 

“ At the Delaware Water Gap,” I said. 
‘( Oh, yes,” she exclaimed to the class and teacher, I was 

at  the Delerergap.” 
Even more puzzling is it when in reading she calls a word 

something totally wrong, e. g., says “ potatoes ” for “ pictures,” 
but looks up with a perfectly sensible remark about pictures. 
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358 CHILD’S STRUGGLE IN PREPARATION FOR LIFE 

The sound and sensation of saying “ potatoes I’ does not make 
it impossible for her in some way to gain the correct idea 
from the symbols before her eyes. 

In writing, the advance is much less rapid than in reading. 
In any original production her mind is so full of what sh- 
wishes to say that she dashes heedlessly on with little regard 
to form, not even taking time to realize that she needs to 
ask for help. The results, though often better in thought. 
than those of most of the class, are indecipherable by any 
but the initiated teacher, and not wholly intelligible to her. 
Poor H- looks very foolish and rueful when forced to 
listen to the jargon of sounds produced when such a com- 
position is read literally according to the letters set down. 

In dictation exercises the advance is more gratifying. It is 
disconcerting to see her write d-o-r-p, at the end of a series 
of exercises about a rain drop, with drop correctly spelled 
a dozen times, o r  to watch her read “ d a r k ”  and spell it to 
herself d-a-r-k and then write drach. Yet we now feel that 
it is fair to count these mistakes as careless, even though the 
child appears to be trying, for, when sufficient stress is laid 
upon accuracy and she is held to this task for some time to 
the exclusion of more pleasant experiences, a practically per- 
fect paper results. 

One of the most instructive features of her case, becaiise of 
its reflection upon conventional school grading, is the fact 
that since she is not held back in all subjects to the level of 
her lowest attainment, she is no longer troublesome. Happy, 
alert, full of ideas, she has ceased to be a noisy or officious 
member of her class. Instead of selfish disregard for the 
rights of others she expresses the kindliest feeling and recog- 
nition of just relations. 

It is our hope that, with much special consideration for her 
weak points, she will be able to do reasonably strong work in 
the Fifth Grade next year. 

The following specimen of her independent work shows her 
improvement. I t  is the first paragraph of the reproduction 
of a story. 
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